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Reliability and validity are two fundamental concepts in language assessment.
Reliability refers to the consistency of a test: if the same learners take the test under similar
conditions, they should obtain similar results. In other words, a reliable test minimizes
random errors and ensures stable measurement. Validity has multiple facets depending on
different theoretical frameworks such as construct validity, content validity, and criterion-
related validity. However, the essence of validity concerns whether the test measures what it
is intended to measure. Both reliability and validity are essential for producing meaningful
and fair assessments of 1.2 proficiency.

To maintain high reliability, researchers should use clear instructions, consistent
administration procedures, and objective scoring methods. For instance, multiple-choice
items often yield higher reliability because they reduce scorer subjectivity. Reliability in
subjective tests can be improved by training scorers and calculating inter-rater reliability.
Using a larger number of items tends to improve reliability because the test captures a more
representative sample of language ability, thereby reducing the influence of chance.

Ensuring validity requires aligning test tasks with the construct being measured. For
example, if the goal is to assess communicative competence, tasks should involve authentic
language use, such as role-plays or problem-solving activities, rather than isolated grammar
drills. Furthermore, empirical validation such as correlating test scores with external criteria
(e.g., academic performance or established standardized test scores) can provide evidence of
criterion-related validity. Content validity can be strengthened by basing test items on a well-
defined syllabus or proficiency framework such as the CEFR (a widely used proficiency
framework in Europe).
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This study asked whether Japanese~English bilinguals use their Japanese knowledge
while reading English, and whether the reading pattern changes depending on different
reading situations. It has been known that bilinguals often activate both languages in the mind
even when they are reading only one language, but many past studies tested this using single
words rather than real sentences. In this study, Japanese~English bilinguals and English

. monolinguals completed two experimental tasks: (1) participants read English sentences and
(2) they also quickly decided whether a single item was a real English word or not. The
results showed that for bilinguals, English words were processed faster when they were more
similar to Japanese in sound or meaning, and when the J apanese translation equivalent was
familiar. However, these positive effects were smaller when reading sentences than when
reading single words. In short, bilinguals cannot completely “turn off” Japanese while
reading English regardless of the task at hand, but J apanese has less influence during more

natural sentence reading than during single-word tasks.
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The purpose of this study was to examine the effects of different study methods (equal-spacing
and expanding-spacing conditions) on the deliberate learning of L2 collocations. Participants
were 83 Arabic-speaking university students learning English. They were divided into three
groups: the equal-spacing group, the expanding-spacing group, and the control group. The
experimental groups (equal-spacing and expanding-spacing) learned 23 collocations under
their respective spacing conditions. All groups took two types of tests (form recall and form
recognition) to evaluate the acquisition of collocation knowledge. The results showed that both
experimental groups outperformed the control group on both tests. There was no significant
difference between the two experimental groups in the form recall test, but the equal-spacing
group performed better on the form recognition test than the expanding-spaéing group.
Furthermore, for lower-proficiency learners, the expanding-spacing group showed only a small

advantage over the control group in the form recognition test.

From these findings, several pedagogical implications can be drawn. First, since deliberate
learning of collocations proved effective, teachers should implement deliberate collocation
learning in the classroom. Second, regarding form recall ability, teachers may choose either
spacing condition, as there was no significant difference between them. However, regarding
form recognition ability, the equal-spacing condition is recommended because (1) it led to
greater gains than the expanding-spacing condition and (2) learners benefit from equal spacing

regardless of their proficiency level.
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